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Abstract 
The objective of this research was to improve students’ speaking ability in describing place 
using Think-Pair-Share (TPS) technique for the tenth grade students in class IPA 3 of Madrasah 
Aliyah Negeri (MAN) 1 Pontianak. This research was a classroom action research. The result 
showed that the use of Think-Pair-Share technique made the students become more active in 
speaking activity, particularly in describing place by using English and gave positive response 
or feedback during teaching and learning process. Think it out in Think activity helped students 
to use and practice their vocabulary in terms of adjectives which relevant with the topic given. 
Partners’ correction in Pair activity in which students were allowed to give correction of their 
partner’s mistakes in pronouncing English words helped them to practice their pronunciation as 
well to pronounce the words with better pronunciation. Turn-taking description in Share 
activity helped students to practice oral description by using better pronunciation, relevant 
adjectives and simple present tense correctly. These findings were also supported by the result 
of students’ speaking scores in which the mean score improved from 59,1 in Cycle 1 to 72,6 in 
Cycle 2 then it was 79,6 in Cycle 3. In conclusion, Think-Pair-Share technique improved 
students’ speaking ability in describing place, particularly in the aspects of pronunciation, the 
use of adjectives, and the use of simple present tense. 
Keywords: Speaking Ability, Think-Pair-Share technique, Classroom Action Research.  
 
The priority in learning English as 
second or foreign language is mastering 
speaking ability. Speaking is a productive 
ability which involves producing verbal 
speech to express what students thought. It is 
one of a ways to build a communication 
while students want to deliver their ideas or 
opinion while teaching and learning process 
happens (Boonkit, 2010:2). Besides, through 
speaking, students can share and exchange 
their ideas which got from book or other 
information and even participate actively in 
a teaching and learning process (Brown, 
2000:273). Thus, speaking becomes 
important to be learned and to be mastered 
as early as possible especially to help 
students in developing a communication 
with other students. 
Moreover, speaking becomes one of 
main goals in learning a language, 
particularly English. As stated in the 
Concept and the Implementation of 
Curriculum 2013 (2014:26), students should 
capable in using English as their needs to 
build an interactive communication either 
formal or informal conversation in the 
context of daily life with the knowledge and 
characters that they have correctly and 
politely. Therefore, teaching speaking should 
be focused on making students active to 
speak when they involve in a speaking 
activity. It becomes a way to help them in 
using the language by participating actively 
in the activities. 
Based on the preliminary study at MAN 
(Madrasah Aliyah Negeri) 1 Pontianak, the 
writer had interviewed the teacher and found 
some problems, particularly students’ 
speaking problems in the class. The 
problems were; most of students at grade ten 
particularly ten Science 3 (IPA 3) were lack 
of vocabulary, particularly in terms of 
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adjectives, therefore they tended to use 
Indonesian while describing the feature of 
the subject in descriptive lesson. Moreover, 
they had no courage to speak or convey their 
ideas because they were afraid to make 
mistakes, particularly in using simple present 
tense in conducting oral description. Thus, 
they preferred to be silent or waited for the 
teacher to point or call them. Last but not 
least, they were lack of pronunciation so 
they pronounced words incorrectly when 
they were describing an object. Hence, those 
problems made the learning goals could not 
achieve easily. 
Referring to the problem above, the 
writer and the teacher discussed what 
suitable ways to do in order to solve the 
problem. The writer offered an alternative 
solution technique that could help students in 
describing place orally during teaching and 
learning process. The alternative solution of 
the problem that had been discussed between 
teacher and the writer was using Think-Pair-
Share technique. Think-Pair-Share (TPS) is a 
cooperative learning technique which is 
developed by Lyman in 1981. This technique 
can help students to develop the conceptual 
understanding of topic given (Kenny et al, 
2005). Besides, it gives students more time 
to think before they speak, then respond and 
help each other. In addition, the teacher 
agreed to use this technique in her class. 
Think-Pair-Share (TPS) is one of 
techniques in a cooperative learning method. 
It developed by Lyman in 1981. According 
to Kenny et al. (2005) Think-Pair-Share can 
help students develop their conceptual 
understanding of a topic. It can also promote 
and support higher level thinking and also 
participation during teaching and learning 
process. Moreover, according to Kagan and 
Kagan (2009:8.8), Think-pair-share can be 
used to check for understanding of material, 
and to discuss directions. Besides, this 
technique also gives students a chance to 
share insights about a lesson topic or concept 
with their peer. Therefore, it is helpful for 
both students and teacher because it can 
change the learning circumstances in the 
process of learning in a classroom becomes 
more attractive and interactive.  
TPS is designed to provide students to 
think a given topic by allowing them to 
formulate individual ideas better. Therefore, 
think time is important to be given after 
asking or giving questions related to the 
topic to the students. It is aimed to improve 
students’ qualities in responding and 
encouraging the participation during 
teaching and learning happens. Students will 
be ready to participate by giving their 
response after formulate their ideas by think 
it first before deliver it promptly. According 
to Kagan and Kagan (2009:8.10), think time 
promotes students’ participation becomes 
more reflective. It happens because while 
giving them time to think, they will have a 
turn, a time, and content to share better than 
they have to answer the question given 
directly.  
Moreover, in the application of TPS 
technique, students have to share their ideas 
or their answers to their friends. In this case 
is by allowing them to work together with 
their partner or small group discussion. As 
stated by Rosnawati et al. (2014), using pair 
and small group work are the classroom 
activity which can help students to 
overwhelm their difficulties in creating their 
own comprehension. Besides, it can help 
them to share their knowledge and ideas 
confidently. Therefore, pair and small group 
work are effective strategies used to help 
students to think more deeply, as well as 
practice it in delivering their thoughts and 
ideas with their friends. 
In this action research, the writer used 
descriptive text as the lesson in using Think-
Pair-Share technique. According to 
Anderson and Anderson (2002:26), 
descriptive text or it is usually called as 
factual description is a text which describes a 
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particular person, place, or thing and purpose 
of this text is to tell about the subject by 
describing its features without including 
writer’s personal opinions. Deciding this 
lesson, descriptive text, was adjusted to the 
standard competence and basic competence 
for students at grade ten, particularly class 
IPA 3 of Madrasah Aliyah Negeri 1 
Pontianak at the first semester. The goal of 
this lesson was students would be able to 
describe an object, in this case was tourism 
place, correctly and orally. The topics of the 
lesson related to students’ real-life, for the 
example tourism places which were in 
Indonesia and even in West Kalimantan. 
They were useful and helpful to motivate 
students to speak or express what their 
thought by discussing the authentic topic 
which linked up to their real-life. As stated 
by Boonkit (2010:4), authentic topic is a 
good topic to develop students’ motivation 
in speaking, especially in delivering their 
ideas or opinion. Moreover, comprehending 
the generic structure of descriptive text is 
also important for the students. According to 
Anderson and Anderson (2002:26), there are 
two generic structures of this text, they are 
identification and description. Identification 
can also be called as general description or 
general statements of the subject. It identifies 
the phenomenon to be described, while 
description describes parts, characteristics, 
and qualities of the subject that will be 
described in detail.  
In assessing students’ speaking, the 
writer focused on the accuracy and fluency 
aspects. As Brown (2000:267-269) says that 
accuracy and fluency are both important 
goals to pursue in learning and teaching oral 
communication skill. Accuracy is focused on 
the accurateness and correctness of the clear, 
articulate, grammatically, and 
phonologically, while fluency is more 
focused on the flowing or natural in using 
the language. Therefore, in this research, the 
writer assessed the students by assessing 
their pronunciation in pronouncing English 
words while describing tourism place orally, 
the use of simple present tense in their oral 
description, and the use of adjectives and 
nouns while doing oral description. 
Moreover, fluency consisted of the absence 
of pauses and hesitation that students did 
while doing oral description. 
Based on the research background, this 
research was conducted to answer this 
question: How does Think-Pair-Share 
technique improve students’ speaking ability 
in describing place?, and specific research 
questions: (1) How does Think-Pair-Share 
technique improve students’ pronunciation 
while describing place orally?, (2) How does 
Think-Pair-Share technique improve 
students in using adjectives while describing 
place orally?, (3) How does Think-Pair-
Share technique improve students in using 
simple present tense while describing place 
orally.
METHOD 
In this research, the writer used the 
qualitative research with classroom action 
research. From getting the data, the writer 
described and explained the problem that is 
chosen in this research. This research did not 
use questioner but used the work sheet to 
evaluate the result of using Think Pair Share 
technique as the way to teach in a classroom 
because the research focused on classroom 
action research. Action research is a part of a 
broad movement that has been happened in 
education and generally for some time. 
According to Burns (2010:16), it is related to 
the ideas of reflective practice and the 
researcher is the teacher itself. Burns also 
added that action research involves taking a 
self-reflective, critical, and systematic 
approach to exploring teacher’s teaching 
contexts. In addition, action research is a 
collaborative method which is aimed to 
identify a “problematic” situation or issue in 
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which it is able to obstruct the progress of 
teaching and learning process.  
Thus, classroom action research 
activities involve repeated cycle. Result of 
the first cycle is used to determine the need 
for the following cycle until the problems are 
solved by using the strategy or method. So, 
the writer and the teacher can repeat the 
strategy or treatment with some 
modifications to make better result or solve 
the problem. Moreover, Action Research 
typically involves four broad phases in a 
cycle of research. They are planning, acting, 
observing, and reflecting. According to 
Kemmis and McTaggart, 1988 as cited in 
Burns (2010:20), the first cycle may become 
a continuing, or iterative, spiral of cycles 
which happen again until the action 
researcher has achieved a satisfactory 
outcome and feels it is time to stop. 
The subjects of this research were 37 
students in class X IPA 3 and the English 
teacher. The writer obtained the data through  
observation technique. During the 
observation, the writer observed students’ 
activities in participating in the teaching and 
learning process. This observation is done by 
using field notes and observation checklist as 
the guidance to notice students’ interaction, 
participation, and activities that happened in 
the teaching and learning process. Besides, 
the writer also used recording to record 
students’ speaking which were delivered 
while they were describing the object orally.  
This technique helped the writer complete 
the data easily because it can reply 
completely. Moreover, tools of data 
collection which were used in this research 
were observation checklist and field notes 
for observation, rubric score and tape 
recorder for scoring and recording students’ 
speaking performance, and the camera for 
documentation. 
The writer analyzed the qualitative data 
that were found from the observation 
checklist, field note, and students’ speaking 
transcripts using the qualitative explanations. 
While in analyzing the quantitative data that 
were gained from students’ speaking 
performance, the writer used statistical 
formula to get student’s individual score and 
the mean score of students’ speaking 
performance as well. 
RESEARCH FINDINGS AND 
DISCUSSION 
Research Findings 
Based on the preliminary study of this 
research, pronunciation was one of the 
aspects in speaking ability in which students 
still lack of. It caused students were not 
confident to speak or to deliver their ideas 
during teaching and learning process. The 
main reason was they did not know how to 
pronounce the word correctly. So, they were 
shy and afraid to be laughed by the other 
students if they pronounce the words 
incorrectly. 
In the application of Think-Pair-Share 
technique, the writer and teacher gave an 
additional activity to support the application 
of this technique particularly in pronouncing 
the words. It was Drill activity. Drill was 
applied in cycle 1 to cycle 3. In Drill 
activity, students were shown the way how 
to pronounce the words based on dictionary. 
This activity was done by asking students to 
repeat teacher’s pronunciation. Hence, 
teacher gave correct pronunciation before it 
was followed by the students, therefore 
students could practice and learn how to 
pronounce the words correctly through this 
activity. Although students had been given 
drill activity and they had practiced it with 
the teacher, but the result of students’ 
pronunciation in cycle 1 was unsatisfied, still 
there were many students who made 
mistakes in pronouncing English words 
while they were describing the place in post 
activity. Therefore, in the next cycle, teacher 
and the writer gave pairs’ correction activity 
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in which students were allowed to correct 
their partners’ mistakes while doing the 
discussion. This activity was successful to 
help students in pronouncing the words 
better. Consequently, based on the student’s 
transcription sample, in the first cycle found 
that speaker made many errors in 
pronouncing the words. There were some 
students who pronounced the words 
incorrectly. They were such as incomplete, 
natural, find, island, characteristics, famous, 
vehicle, north, equatorial, biggest, and many 
else. These errors could necessitate 
concentrated listening and occasionally 
could lead to misunderstanding. 
On the other hand, in the second cycle, 
the speaker still made errors in pronouncing 
the words, but it could be understood by the 
listener. Thus, to overcome this problem, in 
the next cycle teacher gave pair’s correction 
activity in order to help students in 
correcting their partner’s mistakes in 
pronouncing the English words. As a result, 
after getting correction from their partners, 
students pronounced the word better. 
Moreover, in the third cycle, most students 
pronounce the words much better than the 
previous two cycles.  While in group work 
activity, it was found that there was an 
improvement of students’ self-confidence in 
delivering the description orally by using a 
better pronunciation. So, their description 
was understandable and correct. Moreover, 
the improvement of students’ pronunciation 
was also caused by the use of Turn-taking 
description in Share activity. Through this 
activity, students could practice their 
pronunciation when delivering the oral 
description either to their partner or their 
group. Turn-taking description was applied 
in cycle 1 to cycle 3. Based on the sample of 
student’s transcription above could be seen 
that student’s description in terms of 
pronunciation was much better than the 
previous cycles and by practicing their 
pronunciation in every cycles could make 
perfect.  
The second finding of this research was 
the result of students’ vocabulary, 
particularly in terms of the use adjective 
while describing the object. Based on the 
result of students’ assessment, it found that 
the use of adjectives while students were 
describing place had improved through 
exploring the information of the topic in 
Think it out in Think activity. In this 
activity, teacher allowed students to explore 
the information of the topic through giving 
them time to read about the information of 
the topic as well search it on Google. This 
activity helped students formulate the oral 
description of the object by obtaining the 
vocabulary which were used to describe the 
object. 
Besides in Think activity, students were 
given guideline questions in order to help 
them in comprehending the materials 
including topic and video given. The video 
was about Raja Ampat description. After 
watched the video, teacher asked the 
students some questions related to the video 
such as what is the video about?, what is the 
purpose of the video?, what is the place 
name? what are the characteristics of the 
place?, where is it located?, and why is it 
popular?. These questions were also given 
after teacher gave students short information 
of the topic of tourism place which should be 
described by them orally. Generally, these 
questions helped students to enrich their 
vocabulary like adjectives which were used 
to describe the place orally.  
Based on the students’ transcript results 
in the first cycle, found that most students 
were competent in describing the object in 
the aspect of the use of adjectives while 
describing place orally. There was a little bit 
mistake or error which was found. In fact, 
students’ scores in terms of vocabulary were 
worst. It was because many of students 
described the object by reading all the 
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information which was given by the teacher. 
Students were only adding some words and 
sentences in the general statement by using 
their own words. They were such as Okey, 
well, Have you ever visit(ed) equatorial 
monument?, and some of them also used 
Indonesian to give additional and even ask 
for the clear information.  Moreover, to 
overcome this problem, in the next cycle, 
teacher and the writer gave students clues 
and pictures of the topic given. Besides, 
students were also allowed to open their 
mobiles to find out information of the topic 
given.  
The result of students’ transcript in 
cycle 2 was better than the cycle 1. Although 
there were some students still used some of 
the clues which were given, but some of 
them added the words by using their own 
words to begin the description such as I will 
describe you about, I wanna tell you about, 
etc. Besides, students were also added some 
adjectives to describe the feature of the 
subject such as famous, amazing, popular, 
biggest, and many else. Thus, it showed that 
there was effort from the students in giving 
the oral description to their friends, 
particularly in the aspects of the use of 
adjectives in describing the place orally 
through think activity. 
Although students’ scores in terms of 
the use of adjectives in cycle 2 had 
improved, but few students used the clues 
given without any addition words or 
sentences. Therefore, in the next cycle, 
teacher and the writer did not provide any 
information and clue of the topic but the 
students searched and explored it through 
internet, so students were struggling by 
themselves in formulating the ideas and the 
oral description of the object. This activity 
was done in Think activity in which students 
were allowed to choose the topic or a 
tourism place which they like the most, as 
long as the place was in Indonesia, then find 
the information of the topic by using their 
mobile. Actually, in the previous cycle, 
teacher has informed the students to bring 
their mobiles and allowed them to use it in 
English class. Through these activities, the 
use of adjectives in describing place had 
improved much better than two previous 
cycles. Many students added adjectives such 
as beautiful, amazing, popular, famous, well 
known, dirty, fresh, and many other 
adjectives to describe the feature of the 
place. 
In addition, in conducting this research, 
particularly in cycle 1 and 2, students were 
also given two exercises such as Recognition 
Error Items and Matching in Pair activity. 
These exercises also helped students in 
practicing synonym and antonym of 
adjectives and nouns which were related to 
the topic given. At the first they did the 
exercises with their partner, then after 5 
minutes they discussed the correct answer 
with the teacher. Through these exercises, 
students learnt and practiced vocabulary in 
describing the place before sharing it to their 
friends orally. Moreover, Share activity also 
helped students in practicing and improving 
their vocabulary particularly the use of 
adjectives while doing oral description to 
their friends. One of the activities was Turn-
taking description. This activity was done in 
communicating stage in whilst activity. In 
applying this activity, students were asked to 
share the oral description by using adjectives 
which were relevant to the topic correctly. 
Besides, to improve students’ motivation in 
doing this task, teacher used guessing games 
in cycle 2 and cycle 3 as one of reflections 
from cycle 1. Additionally, this game was 
successful to motivate students in describing 
the place orally in Share activity.  
The Third finding of this research was 
students’ grammar, particularly in using 
simple present tense while describing the 
object. Based on the result of the students’ 
transcript, it was found that students made 
many errors of grammar in the first cycle. 
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Most of them did not put s/es after verb 
which belongs to third singular person. 
Besides, some of them also did not make a 
full sentence while describing the object. 
They preferred to ignore the subject and to 
be in conducting the description as well in 
asking questions such as what the locate? It 
should be where is it located?, what is this? 
It should be what is this or what is it?, Have 
you ever visit? It should be have you ever 
visited?, it held… it should be it is held.  
Besides, some students also did not put the 
subject and object of the sentences, for 
example you can find at Equator Road it 
should be you can find it at Equator Road, 
locate in Pontianak it should be it is located 
in Pontianak. This problem categorized as 
the big problem because it could change the 
meaning. Besides, it could lead 
misunderstanding of what the description 
about.   
On the other hand, in the second cycle, 
the speaker was better in using the grammar. 
Even though still there were some errors, but 
their sentences still could be understood. 
Many of students used the clues which were 
given by the teacher to be used in pair and 
share activity. The errors that were done by 
the students in cycle 2 such as I will 
describing about… it should be I will 
describe about…, it height 1002 meter(s) it 
should be its or the height is 1002 meters, 
and some of students also did not state the 
subject of the sentence, for example located 
in Sintang it should be it is located in 
Sintang. These errors particularly did not 
change the meaning because some of 
students who became the audience 
understood the description and they did not 
interrupt their friends or speaker by giving 
some questions such as What do you mean? 
and What?. Therefore, the score of students’ 
grammar had improved in this cycle. 
In the third cycle was also found that 
students’ understanding of the use of simple 
present tense was much better. It can be seen 
when they did speaking task in 
experimenting and communication stage or 
in Pair and Share activity, they made a few 
errors of grammar. In addition, in the post 
activity while they were doing the 
assessment, they used the grammar, simple 
present tense, in describing the object was 
much better. It can be seen from the result 
from the students’ transcript. There was a 
little error which was found. Thus, the errors 
did not lead misunderstanding and 
misleading of the description.  
In addition, the improvement of 
students’ result can be shown through the 
improvement of students’ speaking score. 
The mean score of students’ speaking score 
on detail information of first to last cycle 
step by step improved. It was 59, 1 in Cycle 
1, 72, 6 in Cycle 2 and 79, 6 in Cycle 3. 
Therefore, it can be concluded that students’ 
speaking ability in describing tourism place 
by using Think-Pair-Share technique 
successfully improved.  
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Chart 1. Mean Score of Students’ Speaking Score 
Therefore, based on the figure above, it can 
be concluded that by using Think-Pair-Share 
technique, particularly through Think it out 
activity, Pair and Share activity had improved 
students’ speaking ability in describing tourism 
place, particularly in terms of students’ 
pronunciation, vocabulary (adjectives), and 
grammar (the use of simple present tense. 
 
Discussions 
As the writer mentioned in the background 
of this research, the problems found that students’ 
were lack of pronunciation in pronouncing 
English words because they were not accustomed 
with English for communication, students were 
lack of vocabulary particularly adjectives as to 
make English spoken description, and students 
were lack of the use of grammar in the aspect of 
simple present tense while describing place 
orally. The writer used Think-Pair-Share 
technique to solve these problems to the tenth 
grade students in Class X IPA 3 in Madrasah 
Aliyah Negeri 1 Pontianak in Academic Year 
2015/2016. 
Think-Pair-Share technique was 
implemented in these three cycles. The research 
findings showed that TPS can improve students’ 
speaking ability in the aspect of pronunciation, 
vocabulary particularly in the terms of adjectives 
and the use of grammar like simple present tense 
on oral descriptive text. There was significant 
improvement in regard to the oral description that 
student done from the first cycle to the third 
cycle. There were some facts that supported this 
research regarding to the students’ improvement. 
First, TPS was able to improve students’ 
speaking ability in the aspects of vocabulary and 
the use of grammar. Particularly in Think activity, 
students got more opportunities in exploring the 
topic given and using adjectives and also 
practicing the use of simple present tense in 
descriptive text. Besides, in Think activity, 
students were given time to think about the topic 
given, it was helpful since it promoted students’ 
participation becomes more reflective (Kagan and 
Kagan, 2009:8.10). It happens because while 
giving students time to think, they will have a 
time and content to share better than they have to 
answer the question given directly. It was proved 
while they did Pair and Share activity, 
particularly through Turn-taking description in 
Share activity, they added some adjectives except 
the clue given correctly and also were more 
confident to deliver the oral description to their 
partner and group in the correct simple present 
tense form.  
Second, students’ pronunciation was also 
improved while conducting teaching and learning 
process by applying Pair and Share activity. In 
Pair activities, there were drill and pairs’ 
correction activity in which these activities 
helped students in practicing their pronunciation 
better since they had partner to share their 
0
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speaking and correcting their partner’s mistakes 
while pronouncing English words. As stated by 
Harmer (2007:117), by working with other 
students either pair or group work, it can increase 
the amount of talking for individual students 
since they can practice their pronunciation. 
Therefore, it was important to make the students 
interact with each other in order to motivate them 
in using English confidently as well practice their 
pronunciation correctly (Richards and Rogers, 
2006:195). 
Third, TPS was able to increase students’ 
self-confidence. Previously, they were shy to 
participate the lesson by giving their feedback 
such as asking questions and answering teacher’s 
questions. They were not confident to perform 
speaking in front of the class because they were 
afraid to make mistakes and were laughed by 
their friends. During the implementations of TPS, 
they have a lot of chances to interact with their 
partner and their group, particularly in the Pair 
and Share activity. According to Richards and 
Rodgers (2006:197), pair and group work activity 
give learners greater opportunities as well to use 
language and develop interaction among their 
classmates. This interaction encouraged them to 
speak English more, yet they should not feel shy 
because all of the students were also practicing 
their speaking. Moreover, by dividing students in 
pair and group works is recommended for the 
teacher who selects the partner or members of the 
group which consists of the heterogeneous on 
such of achievement, ethnicity, and sex (Olsen 
and Kagan (1992) cited in Richards and Rodgers 
(2006:196-197)).  
Fourth, TPS was able to give the students 
more opportunities to practice their speaking. 
Besides, in applying TPS technique in which this 
technique is from Cooperative learning method 
focuses on students-centred which means 
students’ roles are as the main actor of the 
learning while teacher is the facilitator and tutor 
which gives direction, comments, and feedback 
(Li, M. P. & Lam, B. H. (2013).  Thus, this 
technique makes the students become more active 
in engaging the learning and teaching process by 
allowing students to practice their speaking since 
it can improve their speaking ability. 
Last but not least, TPS was able to increase 
students’ motivation in involving the teaching 
and learning process. The students were 
motivated to ask questions related to the lesson, 
to answer teacher’s questions and give feedback 
in the end of the lesson. It was important for the 
teacher to be able to manage the classroom in a 
good setting, such as create real-life 
communications which are carrying out the 
meaningful task, function, and interaction so that 
students can express their thought and feeling 
freely (Brown, 2000:275). Thus, in this research 
used tourism place as the topic of lesson in which 
related to students’ real-life so they could interact 
and deliver the oral description of the topic 
correctly and confidently.  
Moreover, since there was improvement in 
the aspect of students’ speaking ability, attitude, 
and behavior by using TPS technique, but still 
there were weaknesses which were found based 
on the discussion between teacher and the writer 
and also from the field note and observation 
checklist which were done in collecting the data. 
Those weaknesses can be described as follow: 
first, there was no modeling in Cycle 1 which 
made students got confused while doing the task 
given, second, the students did not understand 
about the TPS procedure well, so in Cycle 1, 
students tend to read aloud the information of the 
topic while describing the place in Pair and Share 
activity, and the last, the clues which were given 
to the students in Cycle 2 particularly in Pair and 
Share activity were quite long, so they tend to use 
these clues without adding their own words in 
describing the place orally. 
Even though, the research finding of the 
classroom action research was significant. Based 
on the result above, one of factors which helped 
students in improving their ability and their 
behavior was support from the teacher itself. The 
teacher had motivated, facilitated, and guided 
students in the teaching and learning process 
happened. Besides, teacher’s performance in 
every cycle was good. She was not only taught 
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the students about the lesson of descriptive text, 
but also taught them about discipline and attitude. 
It can be seen when she began the lesson by 
asking students to take rubbish in the class then 
put it in the rubbish box, and also about her way 
in approaching the students. In addition, she 
learned from the mistakes or problems which 
were found in the previous cycle, then reflected in 
the next cycle.  
 
CONCLUSION AND SUGGESTION 
 
Conclusion 
 
Based on the result of data collection in 
Cycle 1, Cycle 2, and Cycle 3, TPS technique 
improved students’ speaking ability in describing 
place. First, THINK activity including think it out 
activity made students to comprehend the 
materials by giving them time to think and 
explore about the topic or picture given. In this 
step students also prepared themselves to be 
ready in sharing and describing the object to their 
partner and their group by giving them some 
exercises such as error-recognition items and 
matching to practice the use of simple present 
tense and adjectives. Besides, they could concept 
the oral description before describe it to their 
friends. Therefore, by applying think it out could 
help students in practicing and using their 
adjectives and simple present tense while 
describing the place orally. 
Moreover, in PAIR activities, students were 
allowed to work with their partner. They were 
also allowed to share their ideas and describe the 
object to their partner. Hence, pair work made 
them decrease their un-confident while delivers 
the description. Therefore, it helped students in 
minimizing their shyness and un-confidence in 
delivering their ideas about the object. 
Furthermore, Pair’s discussion and partners’ 
correction were also activities in this step. 
Besides, in PAIR activities teacher gave drill 
activity to practice students’ pronunciation, 
especially about nouns and adjectives which can 
be used in describing a place. In addition, these 
activities helped students in improving their 
vocabulary in describing place orally and 
practicing their pronunciation better.  
 Moreover, SHARE activities promoted 
students to interact actively with their friends, the 
activities were such as Turn-taking description 
and playing guessing games. These activities 
helped students in practicing what had been done 
in PAIR activities, besides these activities were 
also helped students in using vocabulary to 
express the oral description, using simple present 
tense and pronouncing better pronunciation in 
describing the place orally. In addition, their 
behavior such as attitude, respect, and social 
interaction among their classmates were also 
improved.  
 
Suggestion 
 
 There are some suggestions that the writer 
would like to propose in this chapter, they are: 
First, n applying TPS technique in teaching 
speaking, it is recommended for the teacher to 
combine the use of TPS technique with some 
interactions games such as guessing games, 
identity parade games, and any other games 
which can make students interact to others. Since 
it can improve students’ interaction with their 
classmates, it also affects students in using 
vocabulary, grammar and practicing the 
pronunciation while doing oral description either 
to their partner or to their group. Second, it is also 
recommended for the teacher to use another 
techniques such as jigsaw, timed-pair-share, 
talking chips, round robin and any other 
techniques which are appropriate to the students’ 
needs in order to support the use of TPS in 
motivating students to use their speaking ability 
particularly in the aspect of vocabulary and the 
use of grammar. Third, giving modeling in the 
beginning of the lesson can help students in 
comprehending the lesson well, particularly when 
students have to practice their speaking, thus will 
help them in doing the task given well. Fourth, 
deciding students to work in pair and in a small 
group of discussion gives greater opportunities 
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for the students as well to use language and 
develop interaction among their classmates. This 
interaction can encourage them to speak English 
more, yet they should not feel shy or un-confident 
due to all the students were also practicing their 
speaking. It is also recommended for the teacher 
to select the group which consists of the 
heterogeneous on such of achievement and sex. 
Last but not least, for further researcher, it is 
recommended to apply TPS technique in other 
skills of English language learning such as 
writing, reading, and listening.  
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